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ABSTRACT

This study aimed to identify factors that affect the adaptation of incoming students to
an innovative curriculum. Quantitative research was conducted with a focus on
incoming students at a college in the interior of Espirito Santo. The Academic
Experiences Questionnaire, reduced version (QVA-r), comprises 55 items and 5
dimensions: personal, interpersonal, career, study, and institutional. The data were
analyzed using statistical procedures in the JASP 0.17.2.1 software. The study was
conducted with 199 students across various courses: Information System, 2.5% (n =
5); Nursing, 6.0% (n = 12); Psychology, 30.7% (n = 61); Administration, 2.0% (n = 4);
Law, 1.0% (n = 2); Pharmacy, 2.5% (n = 5); Physiotherapy, 9.0% (n = 18); Medicine,
2.5% (n = 5); Veterinary Medicine, 19.6% (n = 39); Nutrition, 3.5% (n = 7); Dentistry,
20.6% (n =41). The sample consisted of 67.8% (n = 135) female, 30.7% (n = 61) male,
and 1.5% (n = 3) non-binary participants. Medicine and Physiotherapy students
demonstrated the highest adaptation rates in Career and Institutional dimensions. The
findings suggest that learning resources contribute to students’ psychological well-
being, and students’ perceptions and appreciation of the college appear to be
associated with their expectations. The results indicate a particular emphasis on
adaptation in relation to Career and Institutional dimensions. The implementation of an
innovative curriculum yielded positive outcomes.
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1 INTRODUCTION

Higher education offers professional instruction and training, and also provides
education and training for professionals capable of performing skills appropriate to the

society in which they live (Gomes; Rego, 2011). With this, it aims to encourage the

performance of social, cognitive, affective and ethical skills (Soares; Poubel; Mello,
20009).
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Entering a higher education institution is marked by great emotion. This period
becomes challenging because it involves acquiring new knowledge, building new
emotional and professional bonds, the need to meet academic demands and deal with
family expectations (Geirdal; Nerdrum; Bonsaksen, 2019; Murrell et al., 2018). This
challenge of integrating into an academic environment brings a range of stimuli such
as: adapting to a new context, a new routine, the need to organize time and study
strategies, reduced leisure time, a high level of demand, among others. These
stressors require students to develop a behavioral repertoire in order to organize
themselves and cope with these conditions (Doménicis et al., 2022).

As elucidated by Dvorakova, Greenberg and Roeser (2019), students’ lack of
adjustment to university and unfulfiled expectations of academic life can lead to
demotivation, a drop in performance and fewer career prospects, increasing the
chance of failure and dropping out before the end of the course. The emergence of
emotional symptoms has shown a high prevalence, generating a negative impact on
academic performance and satisfaction with the course (Graner; Cerqueira, 2019;
Park; Choi; Lee, 2019).

Almeida, Soares and Ferreira (1999) defined academic experiences as a set of
variables in the daily lives of university students that depend directly onpersonal,
cognitive and social development. The Questionnaire of Academic Experiences (QVA)
was developed using the study by Almeida, Soares and Ferreira (1999), which
correlates a set of personal, relational, academic and institutional dimensions and their

relationship to the university context.
2 ACADEMIC EXPERIENCES

Academic experiences refer to experiences acquired in the school context,
inside or outside the institution. It encompasses a challenging process of integration
into a new social and academic environment, which can be viewed positively or
negatively. Problems outside the institution, such as financial constraints, family
pressure and possible physical separation from friends and family, can create
obstacles to remaining in the course, as can dissatisfaction with the routine, structure
and relationships within the university (Akeman et al., 2020; Chow; Choi, 2019; Murrell
et al, 2018; Tanaka et al, 2016).

These experiences are divided into five dimensions: personal, interpersonal,

career, study and finally the institutional dimension.
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The personal dimension includes physical and mental well-being, interpersonal
and emotional aspects, autonomy and self-concept. This dimension can positively
enhance other dimensions such as the institutional one, since feelings of appreciation
for the university can be correlated with students’ psychological well-being (Anjos;
Aguilar-da-Silva, 2017). Antecedent factors, such as resilience, are positively related
to this dimension (Rosendo et al., 2022).

The interpersonal dimension deals with concepts such as establishing intimacy
and meaningful relationships, in other words, it refers to relationships with colleagues,
including establishing friendships, and seeking help. This dimension can be better
evidenced by students who have been at the university for some time, where bonds
are already more strongly established (Anjos; Aguilar-da-Silva, 2017).

Another dimension is career, which involves the production of projects and
academic satisfaction, including satisfaction with the course and the perception of
competences for the course. This dimension tends to have significant results in
incoming students, showing a positive degree of satisfaction in relation to course and
career choices (Igue; Bariani; Milanesi, 2008).

The study dimension relates to learning skills, everyday relationships and work.
This factor assesses the student’s judgment of their own ability to study, which
indicates self-confidence about their competence. Studies have shown that women are
more competent, systematic and organized in their work (Cunha; Carrillo, 2005;
Rodrigues et al., 2019).

Finally, the institutional dimension, which is related to infrastructure, deals with
the use and appreciation of the college’s services and instruments (Doménicis et al.,
2022). This factor may be influenced by the institution’s recognition for excellence in
teaching, research and extension (Didoné et al., 2022) and its social status (Rodrigues
et al., 2019).

2.1 INNOVATIVE CURRICULUM

One of the main characteristics of today’s society is its great capacity to be
changeable, flexible and capable of undergoing rapid transformations in its various
dimensions. In this way, the innovative curriculum adds value by offering answers to
the emerging needs of the market in context (Gaeta, 2020).

The innovative curriculum model within universities reaffirms the role that the
higher education institution aims to play, prioritizing activities that contribute to flexible,

3
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non-fragmented learning and the acquisition of skills for the job market (Brazil, 2014,
Stella, 2007).

A curriculum needs to respond quickly and efficiently to the demands of training
gualified professionals, so the mission arises not only to innovate a curriculum, but to
keep it innovative, in a continuous cycle of construction, evaluation and reconstruction.
To keep the curriculum in constant innovation requires systemic management, which
is made up of elements that interact with each other, such as: diagnosis, planning,
implementation, management and monitoring, which, interconnected, improve in
cycles, characterizing a continuous construction (Gaeta, 2020).

The aim of this study was to assess the adaptation of new students to the
innovative curriculum. As an extension of the general objective, this study aims to

identify the factors that interfere positively and negatively with student adaptation.
3 METHOD

This is a descriptive and correlational cross-sectional study, based on the
guantitative methodology of analysis and interpretation of data (Hammond, 2010). We
will use statistical tests to make inferences, so that, based on the results found in a
given sample, we can make inferences for the wider population from which the sample

was drawn, assessing the risk of error.
3.1 VENUE

A survey was carried out with new students at a higher education institution in

the interior of Espirito Santo in the process of implementing an innovative curriculum.
3.2 PARTICIPANTS

The study was carried out with 199 students from the Information System,
Administration, Psychology, Law, Pharmacy, Physiotherapy, Medicine, Veterinary

Medicine, Nutrition, Dentistry and Nursing courses.
3.3 INSTRUMENT

The Questionnaire of Academic Experiences, reduced version - QVA-r
(Almeida; Soares; Ferreira, 2002) was used. The Brazilian version of the QVA-r

consists of 55 items and 5 dimensions: personal, interpersonal, career, study and
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institutional. The instrument consists of a scale with Likert-type scores, ranging from 1
(nothing to do with me) to 5 (everything to do with me), which evaluates students’
thoughts and feelings about university.

In its reduced version, it has five dimensions (table 1) relating to the areas of
academic adaptation: personal (14 items), interpersonal (12 items), career (12 items),
study (9 items) and institutional (8 items). The Personal dimension refers to physical
and psychological well-being; it points to aspects such as emotional balance, affective
stability, optimism, decision-making and self-confidence. The interpersonal dimension
is linked to relationships with colleagues, the extent to which the individual is able to
create relationships in more intimate situations; it includes establishing friendships,
seeking help. The Career dimension refers to feelings related to the course attended
and career prospects; it includes satisfaction with the course and perception of
competences for the course. The Study dimension refers to study habits and time
management; it includes study routines, time planning, the use of learning resources,
test preparation. The Institutional dimension refers to the appreciation of the
educational institution attended; it includes feelings related to the institution, the desire
to stay or change institutions, knowledge and appreciation of the infrastructure
(Almeida; Soares; Ferreira, 2002).

4 ETHICAL ASPECTS

In accordance with Resolution No. 466 of December 12, 2012, which regulates
ethics in research involving human beings in Brazil, this study was approved by the
Ethics Committee for Research Involving Human Beings (CEP) of the Centro
Universitario do Espirito Santo (CAAE) No. 69394723.3.0000.5062. The study

received an opinion number of 6.078.378
5 METHOD

The physical questionnaire was adapted into an online form on Google Forms -
a survey management application. Next, the objective of the research was presented
to the course coordinators in order to publicize the research.

Potential participants were informed about the objectives of the research, the

guarantee of anonymity and voluntary participation. Participants could choose whether
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or not to receive the results of the study. In order to start filling out the form, they had
to agree to the Informed Consent Form (ICF).

The participants then answered sociodemographic data and the Questionnaire
of Academic Experiences (QVA-r)

The data presented in the questionnaires was calculated using statistical
procedures with the aid of the JASP 0.17.2.1 software. Exploratory analysis techniques
were used, including the Shapiro-Wilk test to assess the normality of the data and

Spearman’s non-parametric correlation coefficient.
6 RESULTS AND DISCUSSION

This study involved the voluntary participation of 199 undergraduate students
from a private university center in the state of Espirito Santo.
Table 1 shows the variables: course, age, gender, university career, intention to

continue in the course, paid work and distance between home and university.

TABLE 1: CHARACTERIZATION OF STUDENTS IN RELATION TO THE FREQUENCY OF
VARIABLES

Variable Category N %
Information System 5 2.5
Nursing 12 6.0
Psychology 61 30.7
Administration 4 2.0
Law 2 1.0
Course Pharmacy 5 25
Physiotherapy 18 9.0
Medicine 5 25
Veterinary Medicine 39 19.6
Nutrition 7 3.5
Dentistry 41 20.6
Female 135 67.8
Gender Male 61 30.7
Non-binary 3 15
1st degree 163 81.9
University Career: Have already started another
First course? university course, without completing it 23 11.6
2nd degree 13 6.5
Intention to continue ~ Y€S 196 98.5
in the course No 3 1.5
In paid employment ves 114 57.3
No 85 42.7
Up to 15 km 89 44.7
Distance from home Up to 30 km 29 14.6
to college Up to 45 km 27 13.6
More than 60 km 54 27.1

Source: Authors, based on data collected
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The courses covered were: Information System, 2.5% (n = 5), Nursing, 6.0% (n
= 12), Psychology, 30.7% (n = 61), Administration, 2.0% (n = 4), Law, 1.0% (n = 2),
Pharmacy, 2.5% (n = 5), Physical Therapy, 9.0% (n = 18), Medicine, 2.5% (n = 5),
Veterinary Medicine, 19.6% (n = 39), Nutrition, 3.5% (n = 7), Dentistry, 20.6% (n = 41),
of which 67.8% (n = 135) were female, 30.7% (n = 61) male and 1.5% (n = 3) non-
binary.

With regard to university education, 81.9% (n = 163) said they were in their first
course, 11.6% (n = 23) had already started another course and not completed it, and
6.5% (n = 13) had previously completed another degree.

Among the students, 98.5% (n = 196) said they intended to continue in their
current course and 1.5% (n = 3) said they did not. Of the participants who answered
that they did not intend to continue, all were female, from the Dentistry (n = 2) and
Psychology (n = 1) courses, aged 17, 19 and 29. One is in paid employment and two
are not.

Among all the students, 42.7% (n = 85) do not have any paid work and 57.3%
(n = 114) have some kind of work concurrently with their studies.

Ages ranged from 17 to 52, with an average of 20.6 years (+-4.8). There was a
predominance of students aged between 18 and 20, 71.9% (n = 143), of whom 38.2%
(n = 76) were 18 years old. The percentage of students aged over 21 was 26.1% (n =
56) and under 18 was 2% (n = 4).

The research by Almeida, Soares and Ferreira (2002) showed that the
instrument has good internal validity, predictive validity and reliability. As far as
reliability is concerned, especially the internal consistency coefficient of the items, the
values have been considered good, as could also be seen in this research, which
obtained a total Cronbach’s alpha value of 0.911.

In Brazil, the instrument showed evidence of validity regarding the internal
structure of the items, with Cronbach’s alpha between 0.71 and 0.91 and for the
instrument of 0.88 (Granado et al., 2005).

In order to assess student adaptation on the campus, the same five dimensions
of the QVA-r were used as references for calculating and interpreting the average

values.
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TABLE 2: ANALYSIS OF THE AVERAGE OF THE 5 DIMENSIONS OF THE QVA-R ACCORDING

TO GENDER.
Dimensions/Variable Staff Interpersonal Careers Study Institutional
Gender
Female 3.10 3.42 4.10 3.44 3.74
Male 2.76 3.59 3.93 3.51 3.77
Non-binary 3.66 3.0 4.25 3.40 3.54

Source: Authors, based on data collected

Table 2 shows the average results of the dimensions of the QVA-r according to
gender, where we can see that only one of them, Personal (M = 2.76), was lower. With
this, it is possible to gauge the lower adaptation rate of male university students, which
is the dimension that will talk about how the students feel physically and
psychologically.

Male university students showed better adaptation in the Career and
Interpersonal dimensions. The results are in line with the literature by Schleich (2006),
who found that males perform better in the career dimension, and Anjos and Aguilar-
da-Silva (2017), in which male students had higher averages than females in the
interpersonal dimension.

For women, the smallest dimension was personal. Cunha and Carrillo (2005)
found that women are more likely to develop signs of anxiety and depression and
experience greater psychological distress than male students. They have higher levels
of psychological, physical and emotional well-being, as well as a better adaptive factor.
This can be explained by the difficulties students have in personal adaptation, due to
the extensive expectations this group tends to have in relation to the academic, social
and personal dimensions. The lack of resources and personal problem-solving
strategies associated with the high expectations of university life may promote greater
personal threat, psychological distress and disillusionment for students during their first
year of higher education (Anjos; Aguilar-da-Silva, 2017).

Non-binary university students, on the other hand, showed the highest
adaptation in the Personal and Career dimensions and the lowest in the Interpersonal,
Study and Institutional dimensions. Brazédo and Dias (2021) point out that often the
actors within the university scenario are not aware of the term non-binary, making
social interaction, development in studies and satisfaction with the institution difficult.

Table 3 shows the average for each of the dimensions in order to understand

how these variables relate to each course.
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TABLE 3: EVALUATION OF THE DIMENSIONS OF THE QVA-R ACCORDING TO THE COURSE
VARIABLE

Dimensions

Variables/ Categories Interperson

Staff al Careers Study Institutional

Course

1. Administration 3.23 3.45 341 3.02 3.84
2. Law 2.82 3.16 4.08 3.77 3.68
3. Nursing 2.78 3.52 4.09 3.73 3.80
4. Pharmacy 2.95 3.00 3.66 3.33 3.32
5. Physiotherapy 3.06 3.68 4.21 3.55 4.00
6. Medicine 2.44 3.68 4.15 3.40 3.70
7. Veterinary Medicine 3.20 3.34 4.05 3.40 3.72
8. Nutrition 3.16 3.41 4.02 3.33 3.98
9. Dentistry 3.12 3.56 4.05 3.51 3.73
10. Psychology 291 3.46 4.07 3.42 3.70
11. Information Systems 231 3.43 3.96 3.60 3.77

Source: Authors, based on data collected

The Administration and Veterinary Medicine courses stood out, showing good
adaptation rates in all dimensions. We also found that Physiotherapy and Medicine
students showed significantly greater adaptation than all the other courses in the
Career and Institutional dimensions. This data may show satisfaction not with the
choice, but with the expectations that are to come and haven’t actually happened. This
dimension may be associated with the social valorization of health courses, especially
medicine.

On the other hand, Pharmacy students showed lower levels of global adaptation
in the Interpersonal and Institutional dimensions compared to the other courses, and
the Information Systems and Medicine courses showed the worst levels of adaptation
compared to the other courses in the Personal dimension.

The data found among medical students is at odds with the results found in the
study by Anjos and Aguilar-da-Silva (2017), in which students showed greater personal
adaptation. This indicates that the students in this study have less physical and
psychological well-being, emotional balance, affective stability, optimism, and more
difficulty in making decisions and self-confidence.

Table 4 shows the analysis of the dimensions of the QVA-r according to distance
from university. No significant differences were found between the averages. This
shows that the distance between home and university does not interfere with the

academic adaptation of the students analyzed in this study.
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TABLE 4: EVALUATION OF THE DIMENSIONS OF THE QVA-R ACCORDING TO THE DISTANCE
FROM COLLEGE VARIABLE

Dimensions
ategories
Staff Interpersonal Careers Study Institutional

Distance

Up to 15km 2.98 3.46 4.10 3.41 3.76
Up to 30km 2.89 3.54 3.96 3.61 3.85
Up to 45km 3.18 3.36 3.99 3.38 3.61
More than 60km 3.02 3.50 4.05 3.49 3.73

Source: Authors, based on data collected

Table 5 shows the Spearman correlation analysis between the five dimensions.
TABLE 5: SPEARMAN CORRELATION ANALYSIS BETWEEN THE 5 DIMENSIONS.

Variable
*p) -
Variable Statistics Staff Interpersonal Careers Study Institutional
Coefficient
Staff correlations 1
Interpersonal S:rifeflgtlg:wts -0.19** 1
Coefficient
Careers correlations -0.24** 0.37* 1
Coefficient
Study correlations -0.34* 0.39** 0.43* 1
Institutional ~ COSMCENt g 5om 340 0.38 0.40% 1

correlations

**p<0.05
Source: Authors, based on data collected

The highest positive correlations were between the Career and Study
dimensions (p-value <0.0001 and r = 0.43). We can understand that learning resources
seem to be associated with students’ career expectations. The Career dimension will
deal with the newcomer’s adaptation to the professional choice, management and
quality of studies (Soares; Poubel; Mello, 2009). These results are in line with the
literature, such as the study by Milanezi et al. (2023) where the highest positive
correlations were considered to be of moderate magnitude between the Career and
Study dimensions (p-value <0.0001 and r = 0.54). Another noteworthy correlation is
between the Institutional and Study dimensions (p-value <0.0001 and r = 0.40). This
shows that learning resources seem to be linked to university students’ career
prospects. Appreciation for the college and knowledge of the infrastructure seem to be
related to better use of resources, better time management and study habits.

When evaluating the adaptation of students entering first-year courses, the
direct influence of academic experiences on their suitability for the course can be seen.

In the study by Anjos and Aguilar-da-Silva (2017), it was observed that the career

10
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dimension had the highest incidence rate, thus highlighting a positive relationship
between professional choice and the conduct of studies.

On the other hand, the personal and study dimensions had an average below
that found by Anjos and Aguilar-da-Silva (2017), demonstrating a possible interference
in physical and psychological well-being and organization with studies.

In the interpersonal dimension, which refers to social relationships, the two
studies obtained similar results. In the Institution dimension, the participants in our
study obtained higher averages than those found in a previous study by Anjos and
Aguilar-da-Silva (2017) and Milanezi et al. (2023).

It is understood that this study contributes to the investigation of academic
experiences from the first period, with the aim of prioritizing the mental and social
health of students who are in the process of adaptation, so that the University can
develop means of intervention to adapt to the course, increase performance and

reduce dropout (Matta; Lebrdo; Heleno, 2017).
7 CONCLUSION

The aim of this study was to evaluate the impact of an innovative curriculum and
the factors that interfere positively and negatively with student adaptation. To this end,
the Questionnaire of Academic Experiences - short version (QVA-r) was applied to
students at a university center in the interior of the state of Espirito Santo.

With the application, it was possible to confirm the accuracy of the instrument in
the different dimensions it covers, highlighting that the values achieved were close to
the reference studies.

Students from Business Administration and Veterinary Medicine showed good
adaptation rates in all dimensions. It is also worth noting that Medicine and Physical
Therapy students had the highest adaptation index in the Career and Institutional
dimension. On the other hand, the course that showed the lowest adaptation index
was Pharmacy, which stood out negatively in the Interpersonal and Institutional
dimensions. The Medicine and Information System courses had the worst scores
compared to the other courses in the Personal dimension.

Male students had the best adaptations in the Career and Institutional
dimensions, and the lowest overall adaptation in the Personal dimension. The female
gender also stood out in the Career and Institutional dimensions and had the lowest
score in the Personal dimension. In the Non-Binary gender, the highest scores were in

11
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the Career and Personal dimensions, and the lowest level of adaptation was in the
Interpersonal dimension.

It is possible to state that learning resources contribute to students’
psychological well-being, and feelings and appreciation for college seem to be linked
to students’ expectations.

The adaptation in relation to the Career and Institutional dimensions stands out,
but positive results are confirmed with the implementation of the innovative curriculum
that provides project-based learning, integration of subjects, internships and practical
experiences, encouraging students to create skills and a vision of the job market, as
well as interest and satisfaction in participating in practical experiences in the
institutional environment.

In this context, more research is needed on Academic Experiences using the
QVA-r instrument, correlating it with other possible variables, in order to identify
predictors and results of adaptation within the university context.

In the future, a longitudinal study, with the questionnaire being reapplied to
students throughout the course, would be a positive source of study for understanding
adaptations throughout training.

REFERENCES

AKEMAN, Elisabeth et al. A pragmatic clinical trial examining the impact of a
resilience program on college student mental health. Depression and Anxiety. v.
37, n. 3, p. 202-213, 2020.

ALMEIDA, L. S.; FERREIRA, J. A. Academic Experiences Questionnaire (QVA).
Braga: Universidade do Minho, Center for Studies in Education and Psychology.
1997.

ALMEIDA, L. Soares; FERREIRA, J. A. Adaptacao e rendimento académico no
ensino superior: Fundamentacéo e validacdo de uma escala de avaliagéo de
vivéncias académicas. Psychology: Teoria, Investigagao e Prética, v. 1, n. 4, p. 157-
170, 1999.

ALMEIDA, Leandro S.; SOARES, Ana Paula; FERREIRA, Joaquim Armando.
Adaptacéo, rendimento e desenvolvimento dos estudantes no Ensino Superior:
Construcéo/validacdo do Questionério de Vivéncias Académicas. Center for Studies
in Education and Psychology (CEEP), Research Reports Series. Braga:
Universidade do Minho, 1999.

ALMEIDA, Leandro S.; SOARES, Ana Paula; FERREIRA, Joaquim Armando G.
Questionario de Vivéncias Académicas (QVA-r): Avaliacao do ajustamento dos

12



BRUM, MILANEZ| and NASCIMENTO. UNESC EM REVISTA, v.8, n. 1, (2024), 01-15

estudantes universitarios. Avaliacdo Psicoldgica, Coimbra, v. 1, n. 2, p. 81-93,
2002.

ANDRIOLA, Wagner Bandeira; ARAUJO, Adriana Castro. Avaliacdo dos impactos do
Programa de Apoio a Planos de Expanséao e Reestruturacdo das Universidades
Federais Brasileiras. Revista Brasileira de Estudos Pedagogicos, v. 102, p. 437-
464, 2021.

ANJOS, Diego Roberto Lima dos; AGUILAR-DA-SILVA, Rinaldo Henrique.
Questionério de Vivéncias Académicas (QVA-R): avaliacao de estudantes de
medicina em um curso com curriculo inovador. Avaliacdo: Revista da Avaliacédo da
Educacéo Superior. Campinas, v. 22, n. 1, p. 105-123, 2017.

BRAZIL. Ministry of Education. National Education Council. Chamber of Higher
Education. Resolution No. 3 of June 20, 2014. Establishes the National Curriculum
Guidelines for Undergraduate Medicine Courses and other measures. Diario Oficial
da Unido, Brasilia, DF, June 23, 2014. Secéo 1, p. 8.

BRAZAO, José Paulo Gomes; DIAS, Alfrancio Ferreira. O que dizem os estudantes
sobre género ndo-binario: um estudo comparativo na Universidade Federal de
Sergipe e na Universidade da Madeira. Revista on line de Politica e Gestao
Educacional, v. 25, n. 3, p. 2886-2909, 2021.

CHOW, Susan Ka Yee; CHOI, Edward Kwok Yiu. Assessing the mental health,
physical activity levels, and resilience of today’s junior college students in self-
financing institutions. International Journal of Environmental Research and
Public Health, v. 16, n. 17, p. 3210, 2019.

CUNHA, S. M.; CARRILLO, D. M. O processo de adaptacao ao ensino superior e 0
rendimento académico. Psicologia Escolar e Educacional, Campinas, v. 9, n. 2, p.
215-224, 2005.

DIDONE, L. S. et al. Estudo das percepgdes de vivéncias académicas de
graduandos em Gerontologia em diferentes contextos de moradia. Concilium, [S. L],
V. 22, n. 7, p. 553-566, 2022. DOI: 10.53660/CLM-718-764.

DOMENICIS, Ana Clara Rigueto Lisboa et al. Vivéncias académicas: Estudo
transversal com estudantes de medicina. RECIMA21-Revista Cientifica
Multidisciplinar, v. 3, n. 8, p. €381795-e381795, 2022.

DVORAKOVA, K.; GREENBERG, M. T.; ROESER, R. W. On the role of mindfulness
and compassion skills in students’ coping,well-being, and development across the
transition to college: A conceptual analysis. Stress and Health, v. 35, n. 2, p. 146-
156, 2019.

GAETA, Cecilia Damas. O permanente ciclo da inovagéo curricular no ensino
superior. Revista e-Curriculum, v. 18, n. 3, p. 1197-1213, 2020.

13



BRUM, MILANEZ| and NASCIMENTO. UNESC EM REVISTA, v.8, n. 1, (2024), 01-15

GEIRDAL, Amy @stertun; NERDRUM, Per; BONSAKSEN, Tore. The transition from
university to work: what happens to mental health? A longitudinal study. BMC
Psychology, v. 7, n. 1, p. 1-10, 2019.

GOMES, Andréia Patricia; REGO, Sergio. Transformacao da educacdo médica: é
possivel formar um novo médico a partir de mudancas no método de ensino-
aprendizagem? Revista brasileira de educacdo médica, v. 35, p. 557-566, 2011.

GRANADQO, J. I. F. et. al. Integracdo Académica de estudantes universitarios:
contributos para a adaptacao e validacédo do QVA-r no Brasil. Psicologia e
Educacéo, Department of Psychology and Education, University of Beira Interior,
Covilha, Portugal, v. 4, n. 2, p. 31-41, Dec. 2005.

GRANER, Karen Mendes; CERQUEIRA, Ana Teresa de Abreu Ramos. Revisao
integrativa: sofrimento psiquico em estudantes universitarios e fatores associados.
Ciéncia & Saude Coletiva, v. 24, p. 1327-1346, 2019.

HAMMOND, S. Using psychometric tests. In: BREAKWELL, G. M.; HAMMOND, S.;
FIFE-SCHAW, C.; SMITH, J. A. (Orgs.), Métodos de pesquisa em psicologia. Porto
Alegre: Artmed. 2010.

IGUE, Erica Aparecida; BARIANI, Isabel Cristina Dib; MILANESI, Pedro Vitor
Barnabé. Vivéncia académica e expectativas de universitarios ingressantes e
concluintes. Psico-USF, v. 13, p. 155-164, 2008.

LELIS, Diego Andrade de Jesus. Education and technology - innovations and
adaptations. Sao Paulo: Editora Dialética, 2023. 208 p. v. 4.

MATTA, C. M. B.; LEBRAO, S. M. G.; HELENO, M. G. V. Adaptacéo, rendimento,
evasao e vivéncias académicas no ensino superior: revisdo da literatura. In:
Psicologia Escolar e Educacional, v. 21, n. 3, p. 583-591, Sep. 2017.

MILANEZI, Vanessa Galhardo et al. Education and technology - innovations and
adaptations. Sao Paulo: Editora Dialética, 2023. 208 p. v. 4.

MORAES, Reginaldo Carmello Corréa de. Universidade hoje-Ensino, pesquisa,
extensao. Educacao & Sociedade, v. 19, p. 19-37, 1998.

MURRELL, Amy R. et al. Psychological flexibility and resilience in parentally
bereaved college students. OMEGA-Journal of Death and Dying, v. 76, n. 3, p.
207-226, 2018.

PARK, Sunghee; CHOI, Miyoung; LEE, Sookhee. The mediating effects on the
relationship between campus life adaptation and clinical competence. Nurse
Education Today, v. 72, p. 67-72, 2019.

POLYDORO, Soely Aparecida Jorge. O trancamento de matricula na trajetoria

académica do universitario: condi¢bes de saida e de retorno a instituicdo. 2000.
Thesis (Doctorate). Sdo Paulo, Unicamp, 2000.

14



BRUM, MILANEZ| and NASCIMENTO. UNESC EM REVISTA, v.8, n. 1, (2024), 01-15

RIGUETO L. D, DE SOUZA AVELAR A. C., BARBOZA C. F.; SILVA, A. Vivéncias
Académicas: Estudo Transversal com estudantes de Medicina. RECIMAZ21 - Revista
Cientifica Multidisciplinar, v. 3, n. 8, p. e381795, 2022. DOI:
10.47820/recima21.v3i8.1795.

RODRIGUES, Yangla Kelly Oliveira et al. Questionario de vivéncias académicas:
avaliacédo dos estudantes do Centro de Tecnologia da Universidade Federal do
Ceara. In: BRAZILIAN CONGRESS OF ENGINEERING EDUCATION, XLVII;
ABENGE INTERNATIONAL SYMPOSIUM OF ENGINEERING EDUCATION, II,
September 17-20, 2019, Fortaleza-CE. Anais..., Fortaleza-CE., 2019.

ROSENDO, L. Dos S. et al. Relagéo entre Perfil, Habitos, Vivéncias Académicas e
Resiliéncia de Universitarios. Psychology: Ciéncia e Profisséo, v. 42, p. e242788,
2022.

SCHLEICH, Ana Lucia Righi. Integracdo na educacao superior e satisfacao
académica de estudantes ingressantes e concluintes: um estudo sobre relacoes.
2006. 186 f. Dissertation (Master’s) - State University of Campinas, Campinas, 2006.

SOARES, Adriana Benevides; POUBEL, Lincoln Nunes; MELLO, Thatiana Valory
dos Santos. Habilidades sociais e adaptacdo académica: um estudo comparativo em
instituicbes de ensino publico e privado. Aletheia, n. 29, p. 27-42, 2009.

STELLA, Regina Ceres de Rosa. A pratica médica no contexto das diretrizes
curriculares nacionais para o curso de medicina. Sao Paulo: SL, 2007.

TANAKA, Marcia Miki et al. Adaptagéo de alunos de medicina em anos Iniciais da
Formacéao. Revista Brasileira de Educacdo Médica, v. 40, p. 663-668, 2016.

15



